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About Our School 
 

School roll 2025-2026 Cluster Primary Schools 

1165 

Balbardie PS 

Blackburn PS 

Boghall PS 

Murrayfield PS 

Simpson PS 

 

Leadership Team 

  

 

Student Quintile Distribution 

1 2 3 4 5 

17.45% 22.15% 15.94% 26.09% 17.79% 

 

Free School Meal entitlement: 17.2% 

 

Our Current Self Evaluation of HGIOS Quality Indicators 

1.3 2.3 3.1 3.2 

Leadership of Change 
Learning, teaching 

and assessment 

Ensuring wellbeing, 

equality and inclusion 

Raising attainment 

and achievement 

Good Good Good Good 

Priorities from Session 2025-2026 
 

Improve: 

1.  Quality of inclusive learning and teaching 

2. Attendance strategy 

3. Attainment for all 

 

Consolidate: 

1.  Vision and Values 

2. Positive Relationships 

 

Understand: 

1.  BGE Tracking and monitoring function 

2. Curriculum Improvement Cycle – National changes 
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The following definitions are used in this report: 

All Almost all Most Majority Minority / less than half A few 

100% 91-99% 75-90% 50-74% 15-49% Less than 15% 

 

Priority Improve: Quality of Learning & Teaching (Meeting Learners’ Needs) 

Desired 

outcomes 

Almost all learners experience high-quality, inclusive learning with appropriate 

pace, challenge and differentiation. 

What did we 

do? 

▪ Undertook a comprehensive review of learning, teaching and assessment 

through consultation, research, policy engagement and self-evaluation. 

▪ Developed and implemented the Learning at BA policy, establishing a 

shared understanding of high-quality learning and teaching. 

▪ Introduced agreed classroom expectations, including the Begin, Build, 

Bridge lesson structure. 

▪ Revised the whole-school approach to Purpose of Learning and Success 

Criteria, with a focus on explicit, differentiated and revisited success 

criteria. 

▪ Embedded a shared Language of Learning linked to the SDS Meta-Skills 

Framework. 

▪ Integrated inclusion within the Learning and Teaching Framework through 

the introduction of a Universal Inclusion Scaffold aligned to CIRCLE 

principles. 

▪ Strengthened formative assessment through the development of the 

Assessment at BA Scaffold. 

▪ Enhanced tracking, moderation and attainment analysis processes, 

particularly within the Senior Phase. 

▪ Developed planning, tracking and monitoring approaches within the BGE. 

▪ Delivered CLPL through Pedagogy Postcards, PEGs, Inset days and 

Network learning to all staff 

▪ Introduced SIPPS faculty and inclusive pathways. 

▪ Reintroduced Internal Validated Self-Evaluation (VSE) to strengthen 

evidence gathering and evaluative practice. 

▪ Developed learner voice through focus groups and feedback cycles. 

How did we 

measure? 

▪ Learning visits evaluating learner engagement, relationships and clarity of 

learning. 

▪ Learning walks monitoring implementation of the Learning at BA 

Framework. 

▪ Learner voice activities assessing engagement and clarity of learning. 

▪ Faculty moderation activities and reviews of assessment practice. 

▪ Analysis of attainment, tracking and monitoring data in the Senior Phase. 

▪ Curriculum Improvement Activity findings and quality assurance evidence. 

▪ Internal Validated Self-Evaluation evidence, including:  

o Learning visits 

o Learning walks 

o Learning rounds 

o Learner focus groups 

o Staff focus groups 
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o Professional dialogue 

▪ Ongoing triangulation of quantitative and qualitative evidence to 

evaluate impact. 

▪ Staff CLPL evaluations and practitioner enquiry impact  

Impact on 

learners and / or 

staff 

▪ The majority of learners experience greater consistency in lesson structure 

and classroom routines. 

▪ The majority of learners demonstrate an improved understanding of the 

purpose of learning and what success looks like. 

▪ The majority of learners are better able to monitor their progress and 

engage in self-evaluation. 69% of S1, 61% of S2 and 75% of S3 in the West 

Lothian Ethos Survey stated that staff regularly set targets for their learning 

and talk to young people about their progress. 

▪ Most staff have greater clarity about expectations for high-quality learning 

and teaching with most (83%) stating the new L&T policy is much clearer 

than the previous toolkit. 

▪ Most staff demonstrate increased confidence in using differentiated 

success criteria. 

▪ Most staff have improved understanding of inclusive practice and 

strategies to remove barriers to learning. 

▪ Formative assessment approaches are increasingly used to identify next 

steps, challenge and support learners. 

▪ 276 pupils accessed a SIPPS provision and more inclusive pathway. 

▪ Assessment practice has become a growing strength, with moderation 

activity evident across all faculties. 

▪ More timely and targeted interventions support learner attainment in the 

Senior Phase. 

▪ Professional dialogue is increasingly evidence-informed and focused on 

learner progress. 

▪ Staff have greater confidence in using self-evaluation evidence to identify 

strengths, areas for development and impact. 

Next steps 

▪ Ensure universal inclusive approaches are consistently implemented across 

all classrooms and learning environments. 

▪ Move staff practice beyond awareness and implementation towards 

highly effective, evidence-informed practice. 

▪ Continue to embed the Universal Inclusion at BA Scaffold within everyday 

classroom practice. 

▪ Refine the Learning and Teaching Framework in response to emerging self-

evaluation evidence. 

▪ Use SE for CI findings to inform CLPL and future improvement priorities. 

▪ Strengthen consistency in planning, tracking and monitoring across all BGE 

curricular areas. 

▪ Improve the use of planning, tracking and monitoring information to 

support learner progression, attainment and intervention. 

▪ Continue to develop formative assessment and feedback strategies to 

maximise learner progress. 
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▪ Maintain robust moderation, tracking and attainment analysis processes to 

support continuous improvement. 

 

Priority Improve: Attendance, Wellbeing & Inclusion 

Desired 

outcomes 

Sustained attendance overall (87%) and for SIMD 1 learners (83%+) and FME 

(73%+) with increase of 1% through implementation of SIFA 

What did we 

do? 

▪ Implemented staged attendance intervention framework (universal, 

targeted, enhanced)  

▪ Strengthened tracking and mentoring systems (House-based, GMWP)  

▪ Developed both internal and external partnerships to support non-

attendance (SIPPS) 

▪ Embedded ARK values within attendance and behaviour systems 

▪ Improved internal referral system for targeted support  

How did we 

measure? 

▪ Attendance data (whole school and targeted cohorts)  

▪ Intervention tracking and case load monitoring  

▪ Behaviour (ASSIST), WBZ and engagement data overlays  

▪ Feedback from learners, families and partners 

▪ Development of SIPPS dashboard to include referral pathways, support 

and attendance 

Impact on 

learners and / or 

staff 

▪ Attendance improving picture across S1 (8%) and S6 (4%) cohorts  

▪ Increased early identification of at-risk learners  

▪ Almost all learners (94.73%) report feeling safe and respected at school 

which was an increase by 13%. 

▪ Almost all (93%) parents/carers reported that their child feels safe and most 

(89%) felt that their child is treated fairly. 

▪ Improved consistency in response to non-attendance  

▪ Reduced reliance on exclusion through restorative approaches, by 40% in 

the last 2 terms. 

▪ Improved parental engagement supporting universal attendance 

▪ Clarity around pathways and responsibility  

Next steps 

▪ Strengthen targeted interventions for persistent absence  

▪ Targeted parental engagement in line with new attendance strategy  

▪ Attendance focuses across strategic meetings (House Meeting, ELT) 

▪ Refine data triangulation across attendance, behaviour and attainment 
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Priority Improve: Raising Attainment (Senior Phase & BGE) 

Desired 

outcomes 

Improved attainment across key measures, with 80% of priority areas meeting 

targets. 

What did we 

do? 

▪ Strengthened tracking, monitoring and attainment meetings  

▪ Developed attainment team and faculty-level data use  

▪ Implemented targeted interventions and mentoring  

▪ Expanded supported study and learner conversations  

▪ Developed cluster numeracy and BTC approaches 

How did we 

measure? 

▪ SQA attainment (L5/L6, literacy/numeracy)  

▪ Whole school data for S5 learners has improved across all levels 

▪ Faculty intervention logs and tracking data  

▪ Learner progress against targets  

▪ Insight and complementary tariff analysis 

Impact on 

learners and / or 

staff 

▪ Improved data literacy across staff  

▪ Increased targeted intervention and earlier identification  

▪ Most learners engaged in mentoring met or exceeded targets  

▪ Question-level analysis provides a stronger basis for course improvement, precision 
and consistency of estimates and intervention evaluation is improving. 

▪ Attainment at 5@5, 1@6, 3@6 and 5@6 shows areas of improvement 
▪ Improved attainment trends in key measures 

o  5@5 SCQF 75.98% SQA 44.09% - maintained improvement 

o 1@6 SCQF 86.10% +1.1% SQA 58.71% +14.74% 

o 3@6 SCQF 70.82% +8.85%  SQA 37.67% +13.67% 

o 5@6 SCQF 58.74% +9.24% SQA 16.14% +4.14% 

▪ Our S5 Level 6 literacy and numeracy interventions are continuing to trend 

positively and we are now performing better than our virtual comparator 

on both measures 

o L6 Literacy 44.50% (47% VC) to 54.26% (51.17% VC) +9.76% 

o L6 Numeracy 27% (26.75 VC) to 34.08% (29.42 VC) +7.09% 

 

Next steps 

▪ Further target key subject areas (e.g. English, Maths, Sciences)  

▪ Improve precision of tracking in BGE → Senior Phase transition  

▪ Embed consistent attainment dialogue at all levels 

▪ Closer cluster pathway planning 
 

Priority Consolidate: Vision, Values & Positive Relationships (ARK) 

Desired 

outcomes 

A consistent, values-driven culture aligned to Ambition, Respect and Kindness. 

What did we 

do? 

▪ Reviewed and refreshed our school vision, values and culture to ensure 

Ambition, Respect and Kindness (ARK) are visible and consistently applied 

across all aspects of school life. 

▪ Established a clear staged intervention pathway within the Positive 

Relationships Policy to support consistent responses to behaviour and 

wellbeing concerns. 



   
 

 7  
 

▪ Delivered four whole-staff professional learning sessions focused on 

restorative practice, including the use of affective language and 

restorative conversations. 

▪ Ensured all staff completed MAYBO Positive Approaches to Relationships 

and De-escalation training to strengthen relational practice and support 

positive behaviour. 

▪ Embedded restorative and inclusive approaches within everyday 

classroom practice, promoting positive relationships and learner wellbeing. 

▪ Redesigned and relaunched the ARK Rewards System to better recognise 

and celebrate learners who demonstrate Ambition, Respect and Kindness. 

▪ Increased opportunities for learners to participate in reward activities, 

celebrations and positive recognition events. 

▪ Linked behaviour, attendance and expectations to ARK 

How did we 

measure? 

▪ Analysis of behaviour and relationship data, including ARK Credits and 

Reminders, referrals, assist data. 

▪ Monitoring trends in wellbeing and engagement through learner support 

and pastoral systems. 

▪ Learning visits and learning walks evaluating relationships, climate for 

learning and consistency of practice. 

▪ Staff and learner feedback gathered through surveys, focus groups and 

professional dialogue. 

▪ Evaluation of staff confidence and understanding following restorative 

practice and MAYBO training. 

▪ Tracking participation and engagement in ARK Rewards activities and 

events. 

▪ Review of pastoral and behaviour interventions to assess consistency of 

implementation across the school. 

Impact on 

learners and / or 

staff 

▪ The school’s vision and values of Ambition, Respect and Kindness are 

becoming increasingly embedded within the daily experiences of almost 

all learners and staff. 

▪ Greater consistency in most staff responses to behaviour and wellbeing 

concerns has improved learners’ experiences across the school. 

▪ 47.6% rated MAYBO training as excellent in terms of relevance to their work 

and the people they interact with. 47.6% rated it as good. No respondents 

rated it as poor or fair.  This ensured that almost all staff demonstrate 

increased confidence in using restorative approaches, affective language 

and de-escalation strategies.  

▪ Positive relationships between staff and learners have been strengthened, 

contributing to a more inclusive and supportive school culture. 

▪ Almost all learner's report feeling being treated fairly and respected (97% 

of S1, 93% of S2 and 95% of S3 in the West Lothian Ethos Survey). 

▪ Almost all learner's report feeling safe in school (97% of S1, 92% of S2 and 

96% of S3 in the West Lothian Ethos Survey). 

▪ Staff wellbeing has improved through clearer guidance, shared 

expectations and greater confidence in managing challenging situations. 

▪ Learner wellbeing has been enhanced through a stronger focus on 

relationships, belonging and inclusion. 
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▪ School behaviour data indicates a reduction in negative behavioural 

incidents after February and an increase in positive relationship-based 

interventions. 

▪ Increased numbers of learners are engaging in positive reward activities 

and recognising the importance of demonstrating ARK Values. 

▪ The ARK Rewards System has strengthened learner motivation, 

participation and sense of achievement. 

▪ A stronger culture of recognition and celebration is helping to reinforce 

positive behaviours and encourage learners to aim high, show respect and 

act with kindness. 

Next steps 

▪ Continue to embed the Positive Relationships Policy to ensure consistent 

implementation across all learning environments. 

▪ Develop staff expertise in restorative practice through coaching, 

professional dialogue and further CLPL. 

▪ Strengthen quality assurance processes to evaluate the consistency and 

impact of restorative and relational approaches. 

▪ Further promote the use of affective language and restorative 

conversations as part of everyday practice. 

▪ Continue to monitor behaviour, wellbeing and engagement data to 

identify emerging trends and inform interventions. 

▪ Expand opportunities for learners to demonstrate and be recognised for 

the ARK Values of Ambition, Respect and Kindness. 

▪ Further develop the ARK Rewards System to increase participation and 

ensure recognition is meaningful, equitable and linked to positive 

outcomes. 

▪ Strengthen learner leadership opportunities in promoting positive 

relationships, inclusion and the ARK Values across the school community. 

▪ Continue to build a culture where positive relationships, wellbeing and high 

expectations underpin successful learning and achievement for all. 
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Priority Understand: BGE Tracking & Curriculum Improvement 

Desired 

outcomes 

Clear understanding of effective tracking and monitoring in the BGE. 

What did we 

do? 

▪ Audited current tracking systems  

▪ Consulted with staff, learners and parents  

▪ Developed a visible curriculum model  

▪ Began testing improved reporting approaches 

How did we 

measure? 

▪ Staff and learner feedback  

▪ Analysis of current data systems  

▪ Curriculum mapping and consistency 

Impact on 

learners and / or 

staff 

▪ Improved clarity on strengths and gaps in tracking  

▪ Strong staff support for streamlined systems  

▪ Better articulation of skills across BGE 

Next steps 

▪ Pilot revised reporting formats  

▪ Improve triangulation of qualitative and quantitative data  

▪ Align BGE tracking with attainment and curriculum pathways 

 

How has the school been placing human rights and the needs of every 

young person at the centre of improvement priorities? 
Bathgate Academy places equity at the centre of improvement through: 

▪ Embedding UNCRC and Rights Respecting Schools  

▪ Targeted interventions (CLPs, SIPPS, mentoring)  

▪ Strong learner voice (ARK Collective, focus groups)  

▪ Equity-focused attainment strategies  

 

This ensures all learners, particularly those affected by socio-economic disadvantage, are 

supported to achieve positive outcomes.  

 

How has the school been acting on attendance and exclusion priorities? 
▪ Strong focus on early intervention and staged support  

▪ Reduced exclusions through restorative practice  

▪ Improved tracking and targeted support  

This is leading to improved attendance and more inclusive practice. 

 

How effective is school engagement with parents and other stakeholders? 
▪ Effective partnership working with parents and community – a growing number of 

partners working together to shape our curriculum offer and our targeted interventions. 

▪ Active Parent Network Group and consultation processes  

▪ Strong links with partners supporting pathways and wellbeing  

▪ Our Parent network group contributed to expanding our Reading culture and 

fundraising. 

Next step: increase participation rates in parental engagement. 
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Other actions of note during session 2025-2026  

 

▪ Development of SIPPS faculty and inclusive pathways  

▪ Expansion of DYW and positive destinations strategy  

▪ Strengthened cluster working (numeracy & transitions), alongside the creation of our Cluster 

Vision  

▪ Learner Voice has increased in classroom processes and school systems 

▪ Ongoing engagement with national curriculum reform agenda 

▪ Mr Kaza was recognised for his work in anti-discrimination and awarded The Herald Saroj Lal 

Award for a Pioneering Spirit in Equality and Diversity 2026. 

▪ Creating of S6 Learning Space 

▪ Acting on action plan towards gaining Rights Respecting School Gold Award 

▪ Local community partnership to enhance Gardening Project 

▪ Developing our partnership with Boghall Church to include more joint working and 

collaboration 

▪ Seeking funding sources to enhance our offers which included the creation of our sensory 

space, our S6 learning space and most recently the allocation of funding from Edinburgh 

Airport to grow our gardening projects 

▪ School Library Improvement Fund – Beyond the Shelf 

▪ During 2025–26, Bathgate Academy successfully implemented Beyond the Shelf: A Digital 

Hub for Inclusive Reading, supported by £7,000 from the Scottish Government School 

Library Improvement Fund. The project strengthened our whole-school approach to literacy 

by improving equitable access to high-quality digital reading resources and reducing 

barriers for learners.  The Digital Reading Hub was embedded particularly strongly across S1 

and S2, with 90% of learners issued SORA accounts and regular use evidenced through 

literacy lessons and reading logs. The Hub also extended beyond English, with learners 

reporting its use across four of our seven faculties (57%), demonstrating growing cross-

curricular engagement.  

▪ SLIF Final Report 2026.docx 

▪ Importantly, the project has created a sustainable platform for improving reading 

engagement, choice and accessibility, while supporting Bathgate Academy’s 

achievement of Reading Schools accreditation in December 2025. Learning from the 

project has also informed the development of targeted approaches, including the new 

Paired Reading Programme. 

▪ Bathgate Academy Sporting Achievements - Our pupils have consistently demonstrated 

exceptional commitment, character, and resilience, representing both themselves and the 

Academy with pride at several high-profile sporting events recently.  Bathgate Academy 

was well represented at the Scottish Schools Swimming Championships, the Scottish Schools 

Track and Field Championships, the Scottish Schools Quadrathlon and the West Lothian 

County Sports Championships. While we celebrate every student who competed for the 

Academy, several outstanding individual performances merit special recognition: Freya 

(S2): Won the Gold medal in the U16 Girls Javelin at the Scottish Schools Track and Field 

Championships, earning the prestigious title of Scottish Schools Champion. Freya extended 

her success at the West Lothian County Sports Championships, claiming Gold in the S2 Girls 

Shot Put and a Bronze medal in the S2 Girls 100m sprint. Luke (S5) Delivered a super 
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performance in the pool at the Scottish Schools Swimming Championships, securing a Silver 

medal in the 200m Butterfly event. Martha (S1) Secured an exceptional double-Gold 

victory in both the S1 Girls 100m and 800m events at the West Lothian County Sports 

Championships. Benjamin (S5) Earned a well-deserved Bronze medal in the Senior Boys 

800m track event at the West Lothian County Sports Championships. WL Badminton 

Tournament - Eleven Bathgate Academy Pupils took part at the West Lothian Badminton 

Championships - Rosie & Freyja - Junior (doubles) runners up. Girls Football - SPAR Cup -

Huge congratulations to our S3/S4 girls' football team, who braved the weather to become 

SPAR Cup Regional Champions. S3/4 - West Lothian Champions, qualifying for next stage of 

regional rounds - Alex , Lois , Rebecca , Chloe, Olivia , Lily and Daisy. S1 Boys Football Team 

- Adam , Liam , Jack H, Jack B, Ryan, Ajay, Logan, Callum, Manel, Dean, Adam, Dylan, 

Oscar, Ethan.  S2 Boys Football Team - Caden, Max, Rhys, Steve, Kai, Cameron, Daniel, 

Josh, Ollie, Paul, Bartek, William, Jack, Ryan, Aaron and Kai. 

▪ We saw an increase in school trip 

▪ Learners were recognised for their contributions to volunteering 

▪ DYW links continue to grow via Pathways to the Professions and matching mentors to our 

learners to support them progress into future careers. 

 


