Bathgate Academy

Standards and Quality Report

2024-2025




About Our School

School roll 2024-2025 Cluster Primary Schools
Balbardie Primary, Blackburn Primary, Boghall Primary, Murrayfield Primary,
Simpson Primary.

1049

Leadership Team
Head Teacher, 3.2 Depute Head Teachers, Business Support Manager, 6 Principal Teachers Curriculum, 6
Principal Teachers Support, 1 Principal Teacher Raising Attainment and 2 Curriculum Leaders.

Student Quintile Distribution

1 2 3 4 5

16.7% 23.08% 16.6% 25.74% 17.19%

Free School Meal entitlement: 19.74%

Our Current Self Evaluation of HGIOS Quality Indicators

1.3 2.3 3.1 3.2
Leadership of Change Learning, teaching and Ensgrlng nglbemg, Raising a'lttamment and
assessment equality and inclusion achievement
Good Good Good Good

Schools will use their own self-evaluation / VSE / HMlIe evidence depending on which is most recent.

Priorities from Session 2024-2025

o

W Improve:

e The quality of learning experiences through the lens of engagement

¢ Increased confidence of what meeting learners needs looks like in the classroom.
¢ Improved attainment in level 5 and level 6 SQA qualifications in the senior phase.
¢ Refreshing our vision and embedding our values

N
;,O,\ Consolidate:
e Fully embed our Positive Relationship Policy and ARK Collaborative.
o Develop Customised learning plans that best meet the needs of learners.
o Continue to refine our raising attainment strategy and tracking and monitoring procedures
e Continue to build positive relationships across our cluster with a Numeracy focus

Understand:

¢ In what way are we tracking and monitoring progress in the BGE?
¢ What could a tool look like to Explore the question How do | know to be fully informed to make
decisions that will influence our Tracking, Monitoring and reports processes.



The following standard Education Scotland terms of quantity are used in this report:

All Almost all Most Majority Minority / less than half A few

100% 91-99% 75-90% 50-74% 15-49% Less than 15%

This report should include description of activities that aim to reduce inequalities due to socio-
economic disadvantage and / or achieve the strategic priorities of the NIF.

O Improve: The quality of learning experiences through the lens of engagement

J Priority

= Almost all young people experience learning which is differentiated, and
experience pace and challenge.

Desired outcomes

= |ntroduced interdisciplinary learning (IDL) for S1 and S2 using co-designed
lessons with staff input.

= Facilitated regular Cuppa L&T sessions and Practitioner Enquiry Groups

What did we do? (PEGs) focusing on learner engagement.

= Embedded feedback strategies across faculties using whole-school CLPL.

= Strengthened learner voice through ARK Collective focus groups.

= Engaged in network professional learning on inclusive practice.

= Analysis of learning visit observations against learner engagement criteria.
= Review of PEG action plans and minutes.

How did we
measure? = Focus group feedback on IDL lessons and classroom engagement.
| = Staff evaluation forms following CLPL inputs at school and authority level.
= Findings from authority 2.3 VSE.
= Most learners reported increased enjoyment and relevance in IDL lessons.
= PEG evaluations showed enhanced practitioner confidence in using feedback
Impact on learners to drive engagement.
and/or staff = | earning visit data indicated that learner engagement improved in 80% of
observed lessons.
= |ncreased collaboration among faculties around pedagogy.
= Further embed and extend feedback strategies into daily practice.
Next steps = Strengthen IDL planning and improve consistency of experiences across S1

and S2.
= |ntroduce pupil-led walkthroughs as part of future evaluations.




o

J Priority

Improve: Increased confidence of what meeting learners needs looks like in the
classroom.

Desired outcomes

Almost all young people experience learning tailored to meet their needs in an inclusive
classroom environment.

What did we do?

= Delivered targeted CLPL focused on differentiation and inclusive pedagogy.

= Developed and piloted Customised Learning Plans and Passports to Success.
= Facilitated leadership development through middle leader networks.

= Provided digital tools to support accessibility and engagement for all learners.

How did we
measure?

= Observations by SLT and ELT focused on inclusion and differentiation.

= VSE feedback on spotlight area ‘meeting learners’ needs’.

= Analysis of Customised Learning Plan usage and pupil engagement and
attainment.

= Surveys measuring staff and pupil confidence in using inclusive approaches.

= Evaluation of assistive technology deployment in classrooms.

Impact on learners
and/or staff

= Almost all faculties report greater clarity and increased confidence in how they
meet learner needs.

= Staff reported a 20% increase in confidence using assistive technologies.

= Pupil feedback shows improved awareness of strategies that support their
learning.

= More equitable access to learning experiences across SIMD quintiles.

= Parent feedback shows increased confidence in accessible learning for
targeted learners.

Next steps

= Extend the use of assistive technologies with training support.

= Deepen the use of Passports to Success in learner conversations and learner
planning to include the CIRCLE framework as a tool to develop strategies.

= Embed inclusive practices within future PEG and CLPL programmes.

o

J Priority

Improve: Improved attainment in level 5 and level 6 SQA qualifications in the
senior phase.

Desired outcomes

Pupils experience high levels of SQA attainment at National 5 and Higher level.

What did we do?

= Strengthened attainment tracking and monitoring procedures in S4-S6.

= Launched mentoring programme for S4—-S6 learners focusing on aspiration
and support.

= Built capacity in the use of data across teachers and middle-leaders.

= Enhanced the role of PT Attainment to support data-led planning and
intervention across middle leaders and teachers.

= Refined use of Insight and SQA Understanding Standards to support staff
planning.

How did we
measure?

=  SQA attainment data analysis across key measures including L5 and L6
literacy/numeracy.

= Logs of mentoring engagement and pupil self-assessment.

= Logs of intervention across all subjects led by middle leaders.

= Attendance and impact of supported study and interventions.

= Self-evaluation of tracking cycles and staff feedback.

Impact on learners
and/or staff

= L5 attainment improved by X% of learners attaining 5+ National 5
qualifications.
= Literacy and Numeracy outcomes improved across all measures.




Most learners in mentoring programme met or exceeded target grades.
Increased identification and early support for almost all learners at risk of
underachieving.

Data discussions are now embedded in faculty improvement planning resulting
in increased data literacy of all teaching staff.

Next steps

Review and enhance mentoring programme to include S3 pupils.

Improve the accuracy of information we gather to support quality triangulation
of data to improve early identification and interventions.

Further support use of Understanding Standards materials.

Further embed the literacy and numeracy tracker S1-S6.

Identify and target key subject areas for planned improvements in outcomes for
learners.

o)

J Priority

Improve: Refreshing our vision and embedding our values

Desired outcomes

A new vision developed and owned by our school community to reflect our purpose.

What did we do?

Facilitated consultation process with learners, parents and staff on vision.
Launched ARK Rewards (Ambition, Respect, Kindness) through assemblies
and displays.

Updated policies and communication materials to reflect shared vision.
Used ARK Collaborative to promote pupil voice and leadership.

Aligned our ARK values across our practices.

How did we
measure?

Stakeholder surveys before and after relaunch.

Audit of visibility of values in classrooms and materials.
Reflections from staff and pupil leadership sessions.
Use of ARK metrics including merits and behaviour data.

Impact on learners
and/or staff

Almost all pupils could articulate school values and link them to relationship
and behaviour expectations.

Greater alignment across staff in applying Positive Relationships policy.
Staff reported stronger sense of community and shared purpose.

Parental feedback praised clarity of school vision and communication.

Next steps

Continue embedding values in classroom practice.

Extend use of ARK metrics to monitor impact on wellbeing and engagement.
Adapt ARK rewards to consider pupil and parent feedback.

Share practice with cluster primaries to ensure consistency.




\'O‘( Priority
VAN

Consolidate: Fully embed our Positive Relationship Policy and ARK Collaborative

Desired outcomes

Improved and consistent culture across our school of a positive learning climate for all.

What did we do?

Promoted consistency in implementation of the Positive Relationship Policy
through staff CLPL including restorative practice and whole school assemblies.
Enhanced ARK (Ambition, Respect, Kindness) systems, including the ARK
Collective and themed broadcasts.

Linked attendance, uniform, and behaviour expectations to the ARK framework
and rewards across the school year.

How did we
measure?

Merits and loss of merits data analysis.

Attendance tracking and uniform compliance records.
Focus group feedback from learners and staff.

Behaviour data across departments and stages.

Parent Network Group and wider Parent Forum feedback.

Impact on learners
and/or staff

Majority of learners and staff report better relationships and shared
understanding of expectations.

Improved consistency of response to low-level behaviour incidents.
Increased visibility and celebration of positive behaviour across the school.
Attendance improvement for targeted learners.

Develop feedback strategies linked to ARK values.

Next steps = Extend pupil leadership of ARK Collective.
= Introduce digital badges linked to ARK metrics.
\O{ Priority Consolidate: Develop Customised learning plans that best meet the needs of
VLN learners.

Desired outcomes

Improved pathways for identified learners to improve wellbeing, attendance, engagement
and attainment.

What did we do?

Refined use of Customised Learning Plans (CLPs) through Skills station team
and pastoral staff.

Linked CLPs to Pathways with Purpose framework and targeted interventions.
Review quality of Passports to Success for pupils with significant barriers

How did we
measure?

Analysis of CLP uptake and staff feedback on learner outcomes.
Observation of learning experiences for CLP users.

Review of progression and engagement in targeted interventions.
Feedback from parents and learners on support.

Impact on learners
and/or staff

CLPs are consistently adapted in planning for learners with identified needs.
Learners using Passports to Success report improved confidence and
progress.

Staff use of Passports to Success and input into enhancing learning plans has
improved.

Stronger partnerships between support and curricular staff.

Next steps

Grow our new faculty — Spaces and Inclusive Pathways with Partners to
enhance our targeted learning offer

Continue to embed use of CLPs where appropriate

Enhance our digital version for easier access by all staff/learners.
Enhance parent engagement in creating and reviewing plans.




Priority

Understanding: In what way are we tracking and monitoring progress in the BGE?

Desired outcomes

An improved understanding of what we track and monitor in the BGE in order to inform future
changes.

What did we do?

= Conducted audit of all existing BGE tracking data sources

= Consulted with staff, learners, and parents on the usefulness of current reports.

= Began considering a tool to assess holistic progress in BGE phases.

= Developed a visible curriculum to share with parents to support parent and
child learner conversations.

How did we
measure?

= SLT/PTC analysis of data overlap and gaps.

= Continued IDL development of S1 and S2.

= Survey feedback on clarity and purpose of reports.

= Staff consultation and curriculum mapping sessions to develop visible
curriculum.

Impact on learners
and/or staff*

= Clearer understanding of strengths and gaps in current data usage.

= Strong staff support for streamlined tracking tools.

= Developed list of skills to allow consistency across the BGE including Literacy,
Numeracy, HWB, IDL and Digital

= Parent feedback indicated desire for more information from class teacher if
child is reported as off track in learning.

Next steps

= Pilot new reporting format with S1-S3.
= Develop guidance for staff on triangulating qualitative and quantitative data.

*‘understand’ priorities may not have quantitative impact



How has the school been placing human rights and the needs of every young person at the centre
of improvement priorities?

Bathgate Academy has consistently placed human rights and equity at the centre of its improvement
priorities by embedding the UNCRC framework, promoting positive relationships through ARK values, and
ensuring targeted, inclusive approaches that meet diverse learner needs. Pupil voice and leadership are
strong drivers of change, and equity-focused strategies underpin efforts to improve attainment, wellbeing,
and participation for all.

UNCRC and Rights Respecting School focus

e Our school is progressing from Rights Aware (Silver) to Rights Respecting (Gold) status.
Embedding the UNCRC is central to consolidation work, ensuring that pupil voice, equity, and
dignity are embedded across all policies and practice.

Positive Relationships and ARK Values (Ambition, Respect, Kindness)

e The Positive Relationship Policy and ARK Collaborative have been fully embedded, directly linking
to children’s rights to be safe, respected and included. Attendance, behaviour, and uniform
expectations are explicitly framed through ARK, reinforcing consistency of experience across the
learner journey.

Equity and Inclusion

¢ Inclusive learning experiences and targeted interventions (e.g., Customised Learning Plans,
Passports to Success) are a key improvement strand. These ensure that learners with additional
support needs, or those experiencing socio-economic disadvantage, receive tailored provision if
required.

Wellbeing and Safeguarding

¢ The Health & Wellbeing vision and strategy is being consolidated, with a strong emphasis on
learner voice, anti-bullying work (Choose Kindness), and embedding equality and diversity into
curriculum planning. These align directly with Articles 2, 3, 12, 19, 28 and 29 of the UNCRC.

Learner Voice and Leadership

e Structures such as the ARK Collective, PEG learner focus groups, and the S6 Powering Futures
programme ensure that pupils influence decisions about their learning, wellbeing, and wider school
improvement priorities.

Equity in Attainment

e Tracking, mentoring, and targeted interventions (particularly in SQA senior phase and SIMD-related
attainment gaps) ensure that the needs of every learner are considered, not just the majority.

How has the school been acting on attendance and exclusion priorities?

Bathgate Academy has taken a proactive and equity-focused approach to attendance and exclusions.
Attendance is promoted through the ARK framework and supported by targeted interventions, with strong
partnership work to address barriers. Exclusion levels have reduced due to consistent use of restorative
approaches and the embedding of positive relationships. Monitoring processes ensure that interventions
are timely, effective, and aligned with wellbeing and attainment priorities.

How effective is school engagement with parents and other stakeholders?

School engagement with parents and stakeholders is effective, with clear evidence of consultation,
partnership, and co-created improvement. Parents are actively involved in supporting learner pathways and
policy development, while wider community partners strengthen wellbeing, attainment, and positive
destinations. Continued focus on communication and equity ensures that engagement is inclusive and
impactful. We would like to see an increase in parental engagement at our Parent Network Group Meeting.



Any other improvements of note during session 2024-2025:

Leadership & Vision
¢ A whole-school vision renewal process took place, with workshops involving pupils, staff and
parents. The final vision statement was chosen via a pupil vote, ensuring authentic learner
ownership.
e School Captains were elected through a democratic process combining pupil/staff votes and
interviews, strengthening leadership pathways for young people.
Wellbeing & School Culture
¢ Introduction of a new ARK Café and hydration station to support wellbeing and nurture community
spirit.
e The ARK Café, run by S6 Events pupils, provided hospitality for staff, building confidence and
enterprise skills in senior learners.
Curriculum Enrichment & Wider Achievement

o Pupils successfully engaged in Powering Futures, presenting real-life business solutions at a
national level.
o S3 pupils delivered impactful Youth Philanthropy Initiative (YPI) presentations, with the final event
showcasing strong teamwork and advocacy for local charities.
e S4 participated in the Future Flyers workshop, experiencing real-world training in aviation and
receiving excellent feedback from partners.
e Learners contributed to the West Lothian Connections publication and audiobook, sharing learning
with the wider community.
e A successful Duke of Edinburgh expedition took place, highlighting resilience and teamwork in
outdoor learning.
Parental & Community Engagement
e The Parent Network Group (PNG) strengthened its role in school improvement, shaping areas such
as the calendar, ARK Rewards, and participatory budgeting.
e Parent surveys on calendar preferences demonstrated active involvement of families in shaping
school policy and practice.
e Anti-bullying work through the “Choose Kindness” workshops (S1-S3) was pupil-led, strengthening
peer advocacy and preventative culture.
Operational Resilience

o During the West Lothian cyber-attack (May 2025), Bathgate Academy ensured continuity of
communication and learning, demonstrating adaptability and strong crisis response planning.



